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Distinctive Design Education from
the Cultural Perspective
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Core Concept and Teaching Direction
at the Faculty of Architecture,
Silpakorn University
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The 2nd Asian Design Symposium
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The Faculty of Architecture of Silpakorn
University has its core concept and teaching
from a cultural perspective based on:
"Integrative and Transformative design
pedagogy". "Integrative" refers to the contex-
tual integration of diverse design fields
readily available in the school, while
"Transformative" means transformative
design through cultural competency.

For the contextual integration of diverse
design fields, the school has core fields
readily available in undergraduate and
graduate programs such as architecture, Thai
architecture, vernacular architecture, and
other related fields: landscape architecture,
urban design, art history (western/eastern
and Thai). They emphasized the teaching and
students' work from many design studios on
integrating contemporary, Thai, and vernac-
ular architecture. A problem-based approach
in design studios is used. It focuses on
similarities and differences, especially from
contemporary, Thai, and vernacular architec-
ture, to integrate diversified fields of study.

As there are many different communities
such as Muslim, Christian, Buddhism,
Chinese, Thai, or Laotian descent, in many
parts of Bangkok, a contextual analysis is a
mandatory design process that students
need to work on to understand the surround-
ing of their design work (visual, atmospheric,
physical, etc.) to achieve good architecture
design in all their design projects.

Lastly, to prepare the students to be a citizen
of the world in terms of design, the design
studios also emphasize students' design
identity considering local versus global
characteristics of their design, material used
and geography.

H Transformative Design

The concept of transformative design is
accomplished by developing cultural compe-
tency through two approaches:

1. Focus and gradually establish cultural
competency in all design subjects

2. Establish a foundation process in design
studies focusing on transformative design.

Establishing cultural competency means to
have each "individual to understand and
respect values, attitudes, beliefs, and mores
that differ across cultures, and to consider
and respond appropriately to these
differences." (God and Miner, 2002). Taylor
(1994) also mentioned that "For design
students, attaining cultural competency
requires not only a consideration of others,

but also an understanding of appropriate
design responses.”. The school adopted
these concepts in all the design studios.

Transformative Learning Experience
by 10 Phases

The model of a transformative learning
experience follows a variation of 10 phases (J,
Mezirow, 2000, p.22), as follows:

@ A disorienting dilemma/ confusing

@ Self-examination with feelings of fear,
anger, guilt, or shame

@ A critical assessment of assumptions

@ Recognition that one's discontent and
the process of transformation are shared

@ Exploration of options for new roles,
relatives, and actions

@ Planning a course of actionNon

@ Acquiring knowledge and skills for
implementing one's plan

@ Provisional trying of new roles

@ Building competence and self-confidence
in new roles and relationships

@ A reintegration into one's life on the basis
of conditions dictated by one's new
perspective

The other approach for transformative
design is based on the practice of imagina-
tive problem-solving and creativity. Accord-
ing to Mezirow (2000), it takes practice as
learners utilize their imagination and
redefine problems based on newly
developed perspectives.

One example, the first-year students are
tasked to design a house for the blind. They
talked to blind people to understand what
they wanted and their limitations. Also,
students were blindfolded to experience the
difficulties faced when manoeuvring in the
house to design better in terms of seeing
from other perspectives and the physical
constraints, etc.

Assistant Professor Non Khuncumchoo
ended by sharing the various lessons and
students' work that incorporated the cultural
aspects. He highlighted one student's final
thesis project, a provincial hypothetical
football stadium. After the student posted his
design on Facebook, many people from that
province liked his design. They can relate to it
as it reflects the culture of their province.
These people have a new respect for
students' design and hope that the design
can be realized. The students are very
encouraged by the feedback.
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